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How many users?

More than 11 million people visited eric.ed.gov from 238
countries
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Abstract

This article offers practical information for primary teachers 10 become more knowledgable, skil!
in their work, Aspects of positive teaching and learning are explored. Innovative methods. "y
common classroom management struggles %o opportunities for positive change and for ¢ “‘ﬂdx,,, Progy
behaviors into positive interactions are explained. Con, :' g,

2

Classroom climate, expectations, motivation, and methods for constructive reflection a ate

snvestigated to support teachers in developing a positive lcaming caviranment ,:;'-m
X 1l A learning, motivation, positive icaching e,

1. Intreduction "iuc:,' o
Classroom management s intended 10 provide students with more opportunibies 1o leam
teacher does 10 organcze students, space, time, and materials 50 that students” leamng ¢
should be able 10 carry out their maximum potential, which allows students 1o devel
posterns. Teachers must deal with unexpected events and have the ability 10 contro!
effective classroom management strategies. Effective classroom management and p
construction are essential goals for all teachers.

Everything a teacher does has implications for ¢lassroom management, including cre

the room, arranging the chasrs, speaking 1o children and handling thewr responses, p
then executing, modifying, and remnstituting them), developing rules, and comm
students. These are all aspects of classroom mansgement.

Learning i3 work of the head and work of the heart. A climate of fear can hand
learning. Children ofien leam first for the teacher, o please the teacher and 1o
their learning, more than they leam for the intrinsic value they attach to the suby
the clementary school the teacher 15 very important foe the children.

Teachers are mostly experts in the subjocts they teach, but very often teache
Wiseman and Hunt (2008) lst important statistics. Beginming almost forr
discipline was identified as the most important peoblem that teachers face.

1t 15 important that teachers have an in-depth understanding of the subjects ¢
subject matter alone i not sufficient o ensure that teachers will be effectiv

0 their leaming. To be effective, teachers also must have an understandioy

of leaming, *The knowledge base of motivation is 50 extensive that the ¢

for a particular problem. If we have not leamed the extensive motivations
limited” (Aldermann, 2004, p. 15),

What are the most critical concerns related (o ckassroom management i
motivation, handling students’ social and emotional problems, little ¢
working with special education or inclusion students. Frequently £ @)
student behavior are fundamentally peoblems of stident motivat
closely related to both management and motivation, “To be

on feaming.™ (Wiseman and Hust, 2008, . 6). For a peodictive leaming environment i =
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How much new content?

Full Text and
Not Peer
Reviewed;
2,672; 5%

No Full Text
and Peer

Reviewed;
27,247; 57%

No Full Text
and Not Peer

Reviewed;
5,744; 12%

Full Text and
Peer Reviewed;
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How many sources?

39 peer-

1,100 peer- reviewed
reviewed grey

journals literature

sources

785 non-peer
16 non-peer reviewed

reviewed grey
journals literature
sources




2017 Highlights




ERIC Identifiers

* Standardized proper nouns
Mdt aﬂe [ ,P / 0 / » Powerful search limiters
/ Q »——-+ * A controlled vocabulary for ERIC
Thr.e.e identifier categories give more precise results when

limiting searches to laws, assessments and surveys, and locations.



New Field: Laws, Policies, and
Programs

e
LAWS, POLICIES,

©

AP RS RA
Had /VO’WZQJZ Find all records S
Bekind’ increaded in your search -, |3
ackievement for English related to a
Loanoril law or policy.

Collection Thesaurus - :
'English Learner Achievement | s
Limit To:
No Chid Lot Behind Act2001 240 V
[ Eiementary and Secondarv.. 33 |
Elementary and Secondary... 18
Individuals with Disabilities. .. 17
Propesition 227 (California... 16




New Field: Assessments and
Surveys

Use the assessments
and surveys identifiers
to filter searches on
state, national, and
international »=—
assessments.

LLLLL

@ SAMPLE SEARCH

College GPA o =




New Field: Location

The location identifier
covers continents,
countries, US states, P
major US and foreign SN
cities, and US territories.

Collection Thesaurus

STEM Education =1

Limit To:

| LOCATION

nited
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Grant Numbers

@ hitps://eric ed.gov/7q=source' O ~ @ C"siﬁc;mdhm Xlau-mm IQENC-'WMMBP--I [ AR
’ [ Thesaurus — m‘
- = sauzecs
source:"grantee submission search B @ ()| ies https://ies.edgov/iu © ~ @ C |[jes Search Funded Research Gr... *

[ Peerreviewedonly ] Full text available on ERIC

I E S Institute of A
Bag foresuls Education Sciences
Examination of the Prevalence of Stimulus Overselectivity in Children with ASD

Rieth, Sarah R Stahmer, Aubyn C.. Suhrheinrich, Jessica; Schreibman, Laura

FUNDING OPPORTUNITIES | SEARCH FUNDED RESEARCH GRANTS AND CONTRACTS

Grantee Submission, Journal of Applied Behavior Analysis v48 n1 p1-14 Spr 2015 lES Grant

Many individuals with aut: ders (ASD) dispiay stimulus overselectiviy, wherein 3 subset of relevant cg TITLR: T Pivotal Training Into Classroom Environments

compound stimulus controls responding, which inpairs discrimination leaming. The original experimental research on CENTER: NCSER YEAR: 2007

overselectivity in ASD was conducted several decades ago; however, interventions for chidren wih ASD now!ypmll;

2 = s

prog ing to target condtion di s n ways that might the p of slinulss PRINCIPAL INVESTIGATOR: Stshmer, Aubyn AWARDEE Children's Heaith Center

study assessed 42 children who had been diagnosed or educationally identfied wth ASD using 3 discrimination learnii PROGRAM: Autsm Spectrum Disorders  [Erogrsm Detais]

Of these 42 chidren, 19% displayed overselective responding, which is a lower percentage than that seen in early res AWARD PERIOD: 71172007 to 83072011 AWARD AMOUNT: $1.084.142

explanations for this decreased percentage, implications for intervention, and future directions for research are discuy s 3 e 2 -

paper was published in the “Journal of Applied Behavior Analysis” v48 n1 p71-84 Spr 2015 (EJ1053362) ) e Davalopmant and knovaio HER: Basaayouy

DESCRIPTION:

Descriptors. Autism, Peneasive Developmental Disorders. Incidence, Stimuli, Chidren Responses, Condtioning Discrimination U provide ,.:,swdm programming for m the needs of :mi w'g:;l:'v:u:“ m:c

] Tests Otsenstion [L-13 ) Behavior Ring Scales has examined the eficacy of any specific techniques for intervening with children with ASD in school setings.
The of that have been 10 be effective n controlled settngs to school
30tngs S needed.

Putfication Type. Journsl Artdes | Reports - Res earch To sddress this need, mnnmmanmmnmmm
based intervention. Pivotal Response Training. for use in

Education Lewt NA improving outcomes for children with ASD. wuaammmmrmmm

. researchers will sdap! the current Pivolal Rezponse Traning procedures. manusl, and rsining process
Audence: NA mebmtemdhm ﬂuwwdmmahm
) . teMe mmmm whether expo: to the intervention is associsted with
Lenguege: Exgleh iy, ic and social skl of ehiidren with ASD

Sponsor: Ins tituee of Educaton Scences (ED) Project Activities: The researchers will use an terstve process 10 sdapt snd develop the intervention. in Phase

inaubon: N/A 1. the researchers will conduct focus groups with teachers fo determine how different teachers use. moddy. and
apply Pivotal Response Training in the ciassroom and identify which specific components need adaptation. In

Kentfiers - Assessments and Surveys: Auts m Diagnos Sc Obs envation Schedule: Mullen Scales of Early Leaming: Pres chool Languag| Phase 2. informagon from Phase 1 will be usad to sdept Pivoial Reaponse Training procedures snd develop 8
manuaized program for classroom use (Clsssroom-Fivolal RFesponse Training). Alterstions to the core elements

[ES Funded Yes of the program will be expenimentally vaidated with children, ages 3-3, with ASD using single subject
methodoiogy. In the final phase. 3 piot study of the efficecy of Clessroom-Prvolsl Response Treining in

IESQawamﬂmwrw l ebsstwrs-ilbem Ammmﬁumwmmmdm
teacher inciuding play. and socsl
skis

Products: The expected ouicomes from this study include reports on the effectiveness of the developed




Author ID Websites

21 Fie Commons
A program of the National Institutes of Health

2
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e List of publications



Author Link in ERIC — 1,559 links

and growing

Backtoresults

Comparing Methodologies for Developing an Early Warning System: Classification and
Regression Tree Model versus Logistic Regression. REL 2015-077

Koon, Sharon; Petscher, Yaacov
Regional Educational Laboratory Southeast

The purpose of this report was to explicate the use of logistic regression and classification and regression tree (CART) analysisin
the development of early warning systens. It was notivated by state education leaders’ interest in maintaining high classification
accuracy while simultaneously improving practitioner understanding of the rules by which students are identified as at-risk or not at-
risk readers. Logistic regression and CART were conmpared using data on a sample of grades 1 and 2 Florida public school students
who participated in both interim assessments and an end-of-the year sunmative assessment during the 2012/13 academic year.
Grade-level analyses were conducted and conmparisons between methods were based on traditional measures of diagnostic
accuracy, including sensitivity (i.e., proportion of true positives), specficity (proportion of true negatives), positive and negative
predictive power, and overall correct classification. Results indicate that CART is comparable to logistic regression, with the results of
both methods yielding negative predictive power greater than the reconmended standard of . 90. Details of each method are
provided to assist analysts interested in developing early warning systens using one of the methods. Two appendixes include: (1)
Literature Review, and (2) Technical details on methods and additional results.

Descriptors: Classification, Regression (Statistics), Models, At Risk Students, Reading Difficulties, Com parative Analysis, Grade 1, Grade 2,

Elementary School Students. Public Schools. Accuracy. Identification. Statistical Analvsis. Nonparametric Statistics. Achievement Tests.

G/:I Peerreviewed

%] Download full tex
ERIC Number: ED554441
Record Type: Non-Journal
Publication Date: 2015-Feb
Pages: 35

Abstractor: As Provided
Reference Count: 42

ISBN: N/A

ISSN: N/A
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Collection Thesaurus
. Florida's extended school day policy | (SR a2t

[ Peer reviewed only ) Full text available on ERIC

Back to results

School Reading Performance and the Extended School Day Policy in Florida. REL 2016-141
Folsom, Jessica Sidler; Petscher., Yaacov; Osborne-Lampkin, La'Tara; Cooley, Stephan; Herrera, Sarah; Partridge, Mark; Smith,
Kevin

Regional Educational Laboratory Southeast

Florida law requires the 100 lowest performing elementary schools in reading to extend the school day by one hour to provide
supplemental reading instruction. This study found that those schools were smaller than other elementary schools and served a
higher rtion of raci ic minority students and students eligible for the school lunch program. The lowest performing
schools reported increasing the number of minutes of reading instruction provided to students, increasing staff, and providing
instruction in the extra hour that differed from instruction during the rest of the day. When growth in performance is measured,
initially low scores generally rise, even in the absence of an intervention, because of natural year-to-year variations. While average
school reading performance improved among the lowest performing schools, the increase did not exceed the small year-to-year
variations expected when measuring initially low student performance. Appended are: (1) Supplemental tables of school
characteristics, school reading performance, and survey responses; (2) Florida Department of Education 100 lowest performing
elementary schools in reading extended school day reading instruction plans compliance survey; (3) Data and methodology, and

(4) Supp istical tests of signi for school characteristics and implementation of extended school day policy.
Descri Reading School Day, y Schaols, Reading ion, Schaol

Effecti itutic Cl isti i Gains, Elementary School Students, School Size, Minority Group Students, Low Income
Students, Time on Task, School Perscnnel, C li (Legal), R ion (Statistics), istical Analysis

Regional Educational Laboratory Southeast. Available from: institute of Education Sciences. 555 New Jersey Avenue NW, Washington, DC
20208. Tel: 800-872-5327; Web site: http./fies.ed.gov/ncee/edlabs/

S ERIC»S

You are now exiting the ERIC website. To col
:/lorcid.org/0000-0001-8!

ERIC provides a link to this site because it has information that may

be of interest to our users. ERIC does not necessarily endorse the

click on
498

views expressed or the data and facts presented on this external site.

v Works (116) 11 sort

System for performing assessment without testing
201603 | other

Source; Yaacov Petscher & Preferred source
Can scores on an interim high school reading assessment
accurately predict low performance on college readiness

exams?

2016 | journal-article

Source: Yaacov Petscher & Preferred source
Consequences of Misspecifying Levels of Variance in Cross-
Classified Longitudinal Data Structures

Frontiers in Psychology

2016 | journal-article

Source: Yaacov Petscher & Preferred source

Do our Means of Inquiry Match our Intentions?
Frontiers in Psychology

2016 | journal-article

®




Connections to the |IES Website
MERIC == -

0 What Works
k0 rex I ES o WWC Clearinghouse
Teaching Academic Content and theratixoto English Learners in Elementa|
School. IES Practice Guide. NCEE 2014
Baker, Scott; Lesaux, Nonie: Jayanthi, Madhavi; Dimino
Kelly; Kiefler, Michael J | Linan-Thompson, Syivia; Newm.
What Works Clearinghouse

Advanced
Search Tgs

[ practice guide

0 PRACTICE GUIDE

seph; Proctor, C. Patrick; Morms, Joan; Gers|
-Gonchar, Rebecca

Teaching Academic Content and Literacy to English

Learners in Elementary and Middle School
As English learners face the double demands of building knowledge of a second language while kearning

content. teachers must find efective ways to make ¢ g content comp for ™ Released: April 2014
practice guide, "Teaching Academic Content and Literacy to Enghsn Leamers in Elementary and Middie} [ONSNNNNRNINNNE. . .<  Panel  Additional Resources m;,:(“ MB)
recommendations for teaching complex content to English learners while simultaneously building acade: )

and oral language proficiency. This updated practice guide builds on the work of the first practice guide

the grade range from K-5 to K-8, and incorporates instruction in mathematics. science. and social studig This practice guide provides four recommendations that address what works for English learners during reading and content area instruction
techniques found in this guide. teachers can eflectively address English learners’ content and language Each recommendation includes extensive examples of activities that can be used to support students as they build the language and literacy
and at times explicitly--buiiding students’ English language and iteracy. while teaching history. mathemal skills needed to be successful in school, including examples of how the recommendations align with Common Core and other contemporary
discipiines. The four recommendations include concrete guidance on- (1) Teaching English leamers aca| state standards. The recommendations also summarize and rate supporting evidence. This guide is geared toward teachers, administrators, and
within the context of an engaging plece of informational text. (2) Helping English learners make sense 0 other educators who want to improve instruction in academic content and literacy for English learners in elementary and middle school

(3) Supporting English leamers as they leam to generate weli-organized essays that are progressively |
and (4) Providing struggiing English learners with high-guality instructional interventions in reading and
development. Like all other practice guides, this updated practice guide is based on research that has n

set by the What Works Clearinghouse, capitalizing on recently conducted research on content learning T reachasetor o Z integrate oral and o 3 provide regular, & provide smail-group

academic vocabulary written English structured instructional
research base for this quide was through a comp search for studies evaluating instn CeRiE Ry CEe | Eresehdeds ot | oreanisis NOAME | intervention to e
teaching academic content and eracy o English leamers in K-3. Appended are: (1) Postscript from th across several days into content-area develop written ) students struggling
Sciences; (2) About the Panel and Research Staff, (3) Disclosure of Potential Conflicts of Interest, and (| using a variety of teaching. language skills. in areas of literacy and
Ratings. A glossary is aiso included instructional activities. English language
%Evelu'gmenl
~ Show More ~ Show More ~ Show More ~ show More

The practice guide is also available in e-book format. Materials from the webinar with the practice guide panelists are also available. Click below to
What Works Cleaninghouse. P.O. Box 2393 Princeton, NJ 08543-2393 Tel: 866-503-5114; e-mad: info@whatworks| access any of the available resources.
http/fes ed gowinceelvwe

Teaching Academic
Content an:

Publication Type: Gudes - Classroom - Teacher
Education Level: Elemertary Education Middle Schools, Junior High Schodls

Elementary and
Middie Schos

Audience: Texhers

Language: Engiish

1

Sponsor: NA
EPUB (5.7 MB) MOBI (2.8 MB) ‘Webinar Presentation (77
Authoring Institution: What Works Clearinghouse (ED). Natonal Center for Education Evaluation and Regional Assistance (ED) Download this e-book format to Download this e-book format to Minutes)
IES Funded: Yes view the practice guide on a view the practice guide on a The presenters cover key
smartphone, iPad, or Nook. smartphone or Kindle. recemmendations in the areas of

academic vocabulary. content-area
material, written language. and




Field trip to the WWC

I ES ::. WWC gz::inv:;mse = MENU = Search

Select topics to Find What Works based on the evidence

Literacy - H Mathematics Science Behavior

Children and . )

Youth with English Teacher E.Q DropouF
Disabilities Learners . Excellence 14 Prevention
S KomEm @me. M

Childhood - indergarten ' ath to

) 1 to 12th Grade W Graduation Postsecondary

WELCOME TO THE WHAT WORKS HIGHLIGHTS
CLEARINGHOUSE

Finding Evidence: New

The What Works Clearinghouse (WWC) WEBINAR Resources for Education
reviews the existing research on different N svesekas’g?efs_ﬁor';" the What ©
programs, products, practices, and on eannghouse

policiesin education. Our goalis to provide
educators with the information they need to
make evidence-based decisions. We focus
on the results from high-quality researchto
answer the question “What works in
education?” Find more information about

e~ \ARAI™

®@000000




What is a WWC Practice Guide?

Foundational Skills to Support Reading for
Understanding in Kindergarten Through 3rd Grade

Released: July 2016 if &
Details Panel Additional Resources PDF (32 MB) |ce.. e |

This practice guide provides four recommendations for teaching foundational reading skills to students in kindergarten through 3rd grade. Each
recc:mmendatmn includes |mp|ementatmn steps and solutions for common obstacles. The recommendations also summarize and rate
supportlng evidence. This guide is geared towards teachers, administrators, and other educators who want to improve their students’
foundational reading skills, and is a companion to the practice guide, Improving Reading Comprehension in Kindergarten Through 3rd Grade.

] Teach students ‘ 2 Develop awareness o 3 Teach students to 0 ll' Ensure that each

academic language  pMAL of the segments of STRONG decode words, STRONG student reads MODERATE
skills, including the EVIDENCE sounds in speech and  EVIDENCE analyze word parts, EVIDENCE connected text every EVIDENCE
e i how they link to and write and day to support
narrative language, and letters. recoghize words. reading accuracy, fluency,
vocabulary knowledge. and comprehension.

- Show More = Show More = Show More - Show More




What is a WWC Practice Guide?

This book 15 about cheetahs, Cheetahs are a kind of cat; they are actually a type
of wild cat. Wild cats are different from the cats we have as pets in our homes.

Stmdent 1: | have a cat.
Teacher: Iz your cat a wild cat or a pet?

Stmdent 1: she's my pet. Example 2.1, Sample activities to identify words

Teacher: Yes, If your cat lives in your house she 15 a pet. 1

Stmdent 1: She is gray. She 1s nlce and soft. entifying words In sentencest

Teacher: Okay, sovou would describe your cat as gray, ol | Teacher: ‘We talked about how you can combine multiple words to form a sentence.
question and the answer together In one sentend I'm going to say a sentence, and | want you to count the mumber of words
you describe your cat?” so your answer should s in that sentence. Ready?

Teach students academic language skill | Stmgent I: Iwould describe my cat as gray, nice, and soft, 2 | students: Yes!
the use of inferential and narrative lang Teacher:  Well, that 13 cne way wild cats are similar to pst | Teacher The boy ate two pleces of plzza.

vocabulary knowledge. gf to catch things. What are some ways wild ca | grpgene: spo
t -
Academic I is @ critical ¢ Implamentation are our pet Teacher: Close. Listen one more time. The boy ate two pleces of plzza.
of oral language. Academic language Student 2: Wild cats are wild. ) .
;"""" include the following abilties (see Reco Teacher: Well, that's trus. What makes wild cats seem wil i
kample 1.1 for an explanation of eachl: Teacher: Correct! There are ssven words In that sentence,

= articulating ideas beyond the immediate context (inferential ka Stmdent 2: You can't pet them.
» clearly relating a series of events, both fictional and nonfiction Teacher: Can you put the question and the answer togeth

) mﬁﬁmﬁm;mw of academic vocabula was, “What makes wild cats seem wildz" Euilding and dividing compound words®

Studzants who enter kindergarten with limited academic language 5 stmdent 2: Wild cats seem wild because you can't pet them. | Teacher: Sometimes you can put two words together to form another word. For example,
their peers in reading.” Academic language skills enable students 1f 1 put straw and be together, 1 strawberry. What do i

structures and words found in books and school. Academic langwa Teacher  Good! hﬁﬂ.ﬂﬂ. Mmﬁ'ﬂ? et Bet Ty yau get If yau put

structures that are commeon across subjects and unigue to individu .
T o e o Student 1: And they don't eat cat food. And they probably «

Teacher: Exactly. wWild cats wild! as wild animals, they ¢ oo ¥
family and friends—academic language skills uswally require instn d A cats are 8,
to develop their academic language skils, teachers can mitgaz so catch thelr own food, and they live in the wild, | Teacher: That's ght You can also break i
students encounter when learning to comprehend text. some words into amaller words. >
Students of all ages and text-reading abilities need to engage in ac ‘What do you get If you take the
develop academic language skills. Inferential language instruction supports stwaents aemry cow ot af cowbaow?
to think analytically and to understand text that connects ideas from multiple contexts.
Students with more advanced narvative language skills can follow increasingly intricate series Simdent: Boy?
(6) Teacher: That's right




Facilitator’s Guides to WWC

Practice Guides

PROFESSIONAL LEARNING COMMUNITIES
FACILITATOR'S GUIDE

For the What Works Cearinghouse Practice Guide
Foundational Skills to Support Reading for Understanding
in Kindergarten Through 3rd Grade
‘REL
SOUTHEAST
e el

L ] Debrief

#Ask the group to share the Instructional strategies and activitles that they
Implemented In their dassrooms and to explain how students responded, both arally
and In writing. Mext, ask participants to shara how they might change or adapt their
lessons o Inease student leaming.

Define Session Goals

Identify the foous and the spadific goals of the session.

Current Practices

Access participants’ background knowledge and experiences related to the toplc

of the session. Move Into new learming by discussing spedfic features of each
recommeendation along with the supporting evidence. Comipare cument practices with
newly leamed concepts.

Experiment with Newly Learned Strategies

Collaborate with participants to practice applying activities and strateqgles that were
addressed In the practice gulde.

Reflect and Inplement

Guldi the group In thinking about how the new learning relates to thelr previous
knowledge and practice. Then, as a group, plan how the activities and strategles
studied will be implemented In participants’ classrooms prior to the next PLC session.
Ramind the group to be prepared at the start of the next session to share ther
experiences In Implementing the strategles.

Explore New Practices and Compare Them to




Facilitator’s Guide Workbook

Session 1

Reomenion Inferential Language

' Recommendation 1 .

i Teach students academic language skills, Including the use of Inferential and
i narative laNgU3ge, and word knowledge.

# How-to Step 1: Engage students In conversations that support the use and

compr of Inferential

Resources
Through 3rd Grade practice guide, pages 69

ACtivity 1: Infarential Language Examples
ACtivity 2: Developing Infarential Language
Acthvity 3: Prepare to Share
Wideo 1: Inferential Language, Read Aloud & Discussion, Grades K/1
Wideo 2: Inferential Language, Read Aloud & Discussion, Grade 3

Founcdational Sk [0 Support Reading for Understanding in Kindergarien

L '] Debrief
Review the goals discussed In the Infroductory sesslon. Ensure each particlpant has

the PLC Farticipants Activities and the Fumaehional SEIS to Support Reading for
Understanding dn KIndergarten Thiough 3 Grode practice gulde.

Define Session Goals

1. Read Recommentdation 1 and How-to Step 1 out lowd to the group.

2. Askthe Qroup to discuss initfal towghts of qUesHions about REcommendation 1
and the first How-to step.

Teleach shaioriy e wort iowinde

Activity 1

Inferential Language Examples

Directions: Analyza tha classroom convearsation found in Example 1.3 of the practice guide on paga 9.
Write an example of how the teacher developed students’ inferential language in the second column.

Specific Examples
The teacher... (Practice Guide, Example 1.3, page 9)

madeled how to
provide reasonakle
answers that fully
addrass a question
and illustrate critical
thinking.

drew more
information from
a student who
provided a limited
rasponse to the
teachers prompt.

provided open-
ended discussion
prompis.

Look at the last statements made by Student 1. How could the teacher provide an inferential
language prompt to those statements?




Facilitator’s Guide Videos
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Connections to the WWC
T — —

L Peer reviewed only L Full text avallable on ERIC

Bk toresuls

Mobilizing Volunteer Tutors to Improve Student Literacy: Implementation, Impacts, and Costs .

of the Reading Partners Program 2. Connioad et
ERIC Number: EDS58508

Tepper Jacob, Robin, Armstrong, Catherine. Willard, Jacklyn Altuna
MDRC Record Type: Non-Journal

Publication Date: 2015-Mar
This study reports on an evaluation of the "Reading Partners"” program, which uses community volunteers to provide one-on-one : 160
tutoring to struggling readers in underresourced ek y schools. E d in 1999 in East Menlo Park, California, the mission g
of "Reading Partners” is to help children become lifelong readers by empowering communities to provide individualized instruction Abstractor: ERIC
with measurable resuits. This report bulids on those Initial findings by describing the "Reading Partners” program and its Reference Count: 54
Implementation in greater detail, exploring whether the program Is more or less effective for particular subgroups of students, and
assessing some of the p p for the prog 'S success 1o date. In addition, this report Includes an analysis of the ISBN: NA
cost of imp g the Reading Partners prog in 6 of the 19 sites. The g are app (1) Impl Study 1SSN: NA
Methods: (2) Impact Study Methods and Teacher Survey, (3) Tutor Background Characteristics and Additional Impact Findings. (4)
Cost Study Methods: and (5) Additional Cost Findings. [This report was written with A. Brooks Bowden and Yilin Pan )

MDRC. 16 East 34th Street 19th Fioor. New York NY 10016-4326. Tel: 212-532-3200. Fax: 212-684-0832. e-mail. publications@mdrc.org; Webd
ste: htto:/’www.mdrc.org

Publication Type: Reports - Research
Education Level: Elementary Education

Audience: NA

Language: Engiish

Sponsor: Corporation for Natonal and Community Service
Authoring Institution: MORC

Identifiers . Location: Californa

Identifiers - Assessments and Surveys: Stanford Achvevement Tests

What Works Clearinghouse Reviewed: Meets Evidence Standards without Reservations
WWC Study Page: hitp /fes ed govingeelwwe /study /0815




Connections to the WWC — Study
Page

IES * WWC Giearinghouse
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Setting

The study took place in 19 schools: 16 schools in California, two in New York, and one in Washington, DC. The majority of
the schools were Title | schools. Eight of the 19 schools were “in varying stages of federal School Improvement status.”

Study sample

The analytic sample was 55% male, 65% Hispanic, 19% African American, 9% Asian, 8% White, and 19 other race or
ethnicity. Over 90% of students in the analytic sample were eligible for free or reduced-price lunch, and 55% of students
were English learners. The intervention and comparison groups had similar characteristics.

Intervention Group

The Reading Partners intervention was a pull-out program that was offered during school hours or afterschool programs.
Volunteer tutors and students met in a dedicated space, and the program was designed to provide two 45-minute
sessions per week. The average number of Reading Partners tutors assigned to each student was 2.5. Across schools, the
average number of tutors assigned to each student ranged from 17 to 3.6 tutors. On average, students received about 1.5
tutoring sessions per week for 28 weeks. In eight of the 19 schools, the Reading Partners center was in its second year of
operation, while the rest had been operating a Reading Partners center for at least 3 years.

Comparison Group

Students assigned to the comparison group did not receive one-to-one tutoring through the Reading Partners program
during the study period, but they were eligible for other supplemental reading services at school. The supplemental
programs were usually offered in small group settings. The researchers found that 65% of comparison group students
received supplemental reading services at school, and 21% of comparison group students received one-to-one tutoring.
On average, the comparison students received 57 fewer minutes of supplemental reading instruction time per week
than the intervention group. The researchers also found that 26% of comparison group students had received Reading
Partners services prior to the study period

Support forimplementation

In addition to volunteer tutors, other core components of the Reading Partners program that supported the
implementation of the individualized tutoring included the following: dedicated space and materials (including work
stations, a library, and resource materials); a structured curriculum that tutors use with students; availability and use of
assessment tools to be administered to students during the academic year; 2 weeks of training for new program
managers; ongoing training provided to volunteers at the beginning of the year and on a monthly basis thereafter, and
instructional supervision and support provided by staff to volunteer tutors.
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McKinney, A. D. (1995). The effects of an after-school tutorial and enrichment program on the academic achievement and
self-concept of below grade level first and second grade students. Unpublished doctoral dissertation, University of Mississippi.

Nunnery, J. A, Ross, S. M., & Goldfeder, E. (2003). The effect of School Renaissance on TAAS scores in the McKinney ISD. Memphis, TN:
University of Memphis, Center for Research in Educational Pollcy.l Retrieved from: https:/eric.ed.gov/?id=ED500027 |

’ Retrieved from ERIC
L

ERIC The present research is a third-party study of the effects of the School Renaissance (SR) comprehensive school reform (CSR) model on
student achievement in 11 elementary and middle schools in Texas.
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Reducing student absenteeism is a key part of the School District of Philadelphia's plan to boost graduation rates. One of the Publication Date: 2017-Feb
district's goals is to increase guardians’ awareness of absenteeism, with the hope that greater awareness will lead to guardians'
taking a more active role in improving their student's attendance and academic performance. In an effort to increase guardians' Pages: 28
awareness of absenteeism, the School District of Philadelphia partnered with Regional Educational Laboratory (REL) Mid-Aflantic Abstractor- ERIC

to conduct a randomized controlled trial, which is based on the principles of “nudge" theory. Mudge theory is an approach used in
the behavioral sciences that involves unabtrusive interventions to promote desired behaviors (Thaler & Sunstein, 2008). In this
study the "nudge” was a single postcard sent to guardians fo test whether it could reduce absenteeism and whether one message ISEN: NiA
on the postcard had a greater impact on reducing absenteeism than another did. In Qctober 2014 postcards with different
messages-—-one encouraging guardians fo improve their student's attendance and the other encouraging guardians to improve their
student's attendance and adding specific information about the child's attendance history--were sent to the homes of students in
grades 1-12 to see what impact, if any, the message would have on absenteeism through the end of December 2014. A control
group received no mailings from the district. The absence information provided on the pestcard was for the previous school year
(2013/14). The study found that a single postcard that encouraged guardians to improve their student's attendance reduced
absences by roughly 2.4 percent. There was no statistically significant difference in absences between students whose guardians
were sent one message rather than the other. An additional analysis to examine whether there was a differential impact of the
postcards on elementary versus secondary students’ absences showed that the effect of the postcard did not differ between
students in grades 1-8 and students in grades %-12. This study has three main limitations. First, the unexpectedly large number of
unigue school-grade combinations limited statistical power by yielding an average of 40 students per school-grade combination.
Second, students who did not have reliable mailing addresses were excluded from the study. Third, the number of school days
analyzed in the study occurred within a short timeframe (there were 43 school days between October 9 and December 31). Even
without any outreach from the district, the average student missed very few days of schoal in this timeframe. So if the average
student whose household did not receive a postcard was absent for only three days of school, any intervention could reduce the
average absence by a maximum of three days. The following are appended: (1) Treatment materials; and (2) Data and methods.
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What is the benefit?

* Saves taxpayer money

* Increases quality and consistency

* Will allow more frequent updates

* Improves integration of websites and data and allows
improved data sharing




API

* What is the advantage?

* What can we do with an API?

* When is this coming?




Restoring PDFs

* Restored 381 previously unavailable PDFs to the collection
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CIVIC IDEALS AND MODERN INSTIT
A Six-Session Study Group
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CIVIC IDEALS AND MODERN INSTITUTIONS
A Six-Session Study Group
Edward Schwartz

1L PREMISE

In increasing numbers, Americans are beginning to question
whether our institutions are living up to the historic ideals
of the nation. Watergate has heightened interest in this
question. but the concern goes far decper than the be-
havior of any one President during any one four year
period. Since World War 11, we have come to question the
major premises of modern society itself—that abundance
can buy happiness; that technological and industrial growth

automatically guarantees progress. Powerful minorities

to the world as we see it and live it. If artists can portray
idealized images of the natural world, then why shouldn’t
citizens seck to create idealized images of the communities
in which they live—and try to stick by them? Amencan
statesmen of the 18th Century didn’t include werds like
“‘equality’” and “justice” in our basic documents without
reason. They expected these concepts to become our
modus vivendi—our reason for existence as 1 peopie.

The six sessions we have developed, therefore, are designed
to explore the relationship between civic ideals and the
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High school teacher evaluations of student attributes, both cognitive and non-
cognitive, are frequently considered in selecting among applicants at competitive
colleges (Aleamoni, 1972; Greenberg & O'Brien, 1976). Texts on selection sometimes
imply that recommendations, no’matter how obtained, are biased against minorities

or women, or are totally useless as predictors .(Guion, 1965, p!4; Styone & Kendall,
1956, pl75). However,! except for data which documents the use of teacher.evaluations
in admissions td medical school {(Rainer & Luecking, 1974), law school (Pipkin &
Katsh, 1976) or to graduate school, {(Lewis, 1972), there has been no empirical
research on the reliability, validity, or unbiasedness of teacher ratings.

There is no question that standardized tests are superior to teacher ratings as
measures of cognitive abilities needed in college (Cleary et al., 1975; Stanley,
1976). In-measuring an important non-cognitive ability, such as leadership, no
satisfactory standardized test has been developed. While many colleges develop
leadership, few institutions ifiake the selection and development of leadership
ability a goal as explicitly as the service academies:.. Siven the importance of
leadership to these academies, they have taken care to develop systematic methods
for assessing the leadership ability of high school students. The present research
examines the reliability, validity, and bias of high school teacher ratings pre-
dicting leadership performance at the U.S. Military Academy.
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Results of the Policy So Far

* 242 peer-reviewed, full-text manuscripts

* 52 manuscripts to be released in the next year
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ERIC s digital library of education research has 5 main user groups:

and librarians look for peer-reviewed materials
to inform research, increase knowlkedge, and
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of Education Sciences EDUCATION SCIENCES

Tips and Best Practices
for Writing ERIC Abstracts
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Write a Research Paper
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%}|£ https://eric.ed.gov/7multit O ~ & & ” S ERIC - Multimedia Page X {0} 3. €23

* ERIC Collection Thesaurus Loms Zonooptanile
Aduanned
Search
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Videos

* Using ERIC Links to IES Publication and Funding Information: This video addresses the links in some ERIC
records to IES publication details and funding information. The video covers where to find the links in ERIC records and
the kinds of information that is available.

* How ERIC Author Links Help Users: This video describes howthe author links found in some ERIC records can help
users looking for specific author information.

* How to Use ERIC Identifiers: Thisvideo describes and demonstrates the use of identifiers to enhance searches in
ERIC. Identifiers are standardized proper nouns and a controlled vocabulary for ERIC.

* How Do You Use the What Works Clearinghouse Links in ERIC Records? ERIC connects usersto a wealth of
information beyond what's found in an individual ERIC record. Now, some ERIC records have links to What Works
Clearinghouse (WWC) study pages. This connedion can help researchers and other users drill down into valuable
information about a particular study, aswell as other research on the same topic. Thisvideo demonstrates linking from
an ERIC record to the features available on WWC study pages.

* Tips and Best Practices for Writing ERIC Abstracts: Writing an abstract to summarize your work? This video
describes what an abstract is, defines the key elements, and provides tips and best practices to help you write a good
abstract.

* How Does ERIC Assian the Peer-Review Flag? Thisvideo describes how ERIC determines if materials have been
peer reviewed, and howthe peer-reviewflag gets assigned to ERIC records.

* About ERIC: This video covers basic infformation, including what's in the online library, who ERIC's main user groups
are, and howto access and use the free website at eric.ed gov.

* Searching eric.ed.gov: Looking to get the most out of your ERIC search? At eric.ed.gov, powerful search technology
makes finding education research easy and efficient.

* How ERIC Can Help You Write a Research Paper: The video provides step-by-step instruction on howto narrow
your topic, use search filters, and take advantage of the ERIC Thesaurusto target specific resources. W
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Webinars: In-depth Info

How Records Get Into ERIC: A
Look Behind the Scenes
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Looking Forward to 2018




Updating the Selection Policy

* Tweaks to improve transparency

* Look for a draft policy this fall and town hall for feedback

* Have ideas? Email ERICRequests@ed.gov



mailto:ERICRequests@ed.gov

Continued Communications

* Webinar for researchers on September 13t at 2pm

* More videos, infographics, and webinars to follow




Future of ERIC

What would you like to see from ERIC in the future?
* How should we prioritize resources?

* What types of resources do you value the most?
* What tools or enhancements would be the most helpful?




Questions?

Email: ERICRequests@ed.gov

Facebook: facebook.com/SearchEduResources

Twitter: @ERICinfo

$ERIC

Institute of Education Sciences
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