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. Introduction for Trainers =

In a multistressed environment children and families are affected by one or more sources
of significant stress, for example, homelessness, substance abuse, or lack of basic
necessities. The stresses are not caused by single events such as divorce or death of a
parent. Rather, they are routine, unrelenting, and woven into daily life and are a result of
societal conditions and pressures that are beyond the control of individuals.

Living with high levels of stress can take a toll on young children’s development in both
direct and indirect ways (Molnar, 1991). For example, children may not receive
immunizations or medical care, they may not have safe places to play, or they may not
have enough food at mealtimes. Parents’ energies often are focused on meeting the
family’s most basic needs: food, clothing, shelter, and safety. There may be little time to
focus on meeting the less obvious social and emotional needs of young children;
therefore, children may not receive the emotional support they need to grow and develop.

Many Head Start staff have asked for assistance in addressing the needs of children and
families from multistressed environments. This skill-based training program was
developed in response to these requests.

The Purpose of this Skill-Based Training Program

This skill-based training program has a dual purpose. First, it suggests practical
strategies for working with children who live in multistressed environments. If the
strategies sound useful and feasible, classroom teams can try them in their work with
children.

Second, participating in this staff development program can provide ongoing support for
classroom teams. The support groups introduced in Session 8 can continue indefinitely,
with the Education Coordinator and/or Mental Health Specialist serving as facilitators.
Depending on staff responsibilities, programs may want to actively involve other
coordinators. Ongoing support for staff has been built into this program for several
reasons:

» Working with children who are highly stressed can be emotionally
demanding. Classroom teams need a clear understanding of their role
and how the other components support their efforts. This understanding
can help them avoid doing too much and becoming frustrated and
stressed. Team work is an essential part of the job—within the
classroom, the Education Component, and the Head Start program.

» Some staff may themselves live with multiple sources of stress (for
example, living in a community where violence is prevalent). They may
benefit from talking about the stress they experience in their own lives,
as well as the stress they experience in trying to meet children’s needs.
This is covered in depth in Session 1, and continues in the other
sessions.
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+ Staff may have conflicting feelings about families—at times supportive,
at other times angry and judgmental. These feelings are normal. While
it is important for staff to express their feelings, they need to feel
empathy and respect for families in order to support their children.
Trainers can model respect and empathy for families as an integral part
of all sessions.

Content of the Training Sessions

To fully benefit from this training, classroom teams need knowledge and skills in three
specific areas. First, they should have basic knowledge of child growth and
development. Second, they should understand and be implementing developmentally
appropriate practice. Lastly, as many of the follow-up activities involve observing
children, it is also important for classroom teams to know how to conduct and record
observations. In addition, classroom teams should have a working knowledge of the
multicultural principles for Head Start Programs. If classroom teams need further

assistance in these areas, we suggest that such training be provided before beginning this
program.

This training reinforces the following principles that guide all Head Start programs:

» Parents want the best for their children. They are the prime educators
of their children. Strong partnerships between classroom teams and
parents are based on respect and trust. Both parents and classroom
teams make unique contributions that help children develop “social
competence.”

» Head Start is a multidisciplinary program, designed to be implemented
by a team of staff. Each component supports the work of the others.
Individual staff members do not work in isolation. Instead, they work as
a team to help children and families receive the full benefits of Head
Start.

Below are summaries of each two-hour session:

1. Responding to Stress addresses the meaning of stress, discusses healthy
and unhealthy ways to manage stress, and describes the conditions that
may exist in multistressed environments. Participants complete an
activity related to accepting families.

2. Head Start’s Response reviews the roles and responsibilities of each
Head Start component. Classroom teams define. the constructive roles
they play in working with children and families, both within the
classroom and in conjunction with other components.

3. Characteristics of Children Living in Multistressed Environments
reviews the signs that a child may be experiencing high levels of stress.
Next comes an overview of how children deveiop self-esteem and what
classroom teams can do to support children’s development of self-
esteem and other skills. After a brief review of observation and
recording, an activity focuses on getting to know individual children.
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4. The Learning Environment describes some elements of a supportive
environment that are important for all children, but are particularly
important for children who live in multistressed environments.
Classroom teams focus on an individual child and suggest ways to adapt
the environment to meet the child’s needs.

S. The Daily Schedule, Routines, and Transitions begins with a
discussion of how participants respond to disruptions in their daily lives
and how children typically respond to changes at home or Head Start.
The importance of predictable, consistent schedules, routines, and
transitions is emphasized. Classroom teams review situations in which
children have difficulty handling transitions and discuss ways to help the
children cope.

6. Helping Children Cope with Stress describes how classroom teams
can help children learn acceptable ways to cope with stress. Participants
discuss the reasons for children’s behavior and positive guidance
techniques that promote self-dicipline. Strategies for handling
challenging behaviors are presented and teams analyze possible reasons
for a child’s behavior.

7. Supporting Parents reviews the role of parents in Head Start and offers
examples of how staff can support parents. The importance of accepting
parents without passing judgment is emphasized. Classroom teams read
and discuss “stories” based on the experiences of a Head Start teacher.

8. An Approach to Problem Solving provides a format for analyzing and
developing strategies for addressing specific problems. This session also
is the planning meeting for defining the goals and format for an ongoing
support group.

Definitions of Terms Used in the Training Guide

The term classroom team is used to describe master teachers, teachers, assistants, aides,
classroom volunteers, and other adults who work directly with children. Occasionally the
term teacher is used to designate any of the above classroom team members.

The term Education Coordinator refers to the staff member who is responsible for
overseeing the Education Services Component. The term Mental Health Specialist
refers to the full or part-time employee or consultant who is responsible for overseeing
the mental health section of the Head Start Program Performance Standards. Ideally.
this person will have had experience working with high-risk children and families.

The term trainer refers to the individuals who are leading the sessions.
Format of the Training Guide

Responding to Children Under Stress: A Skill-Based Training Guide includes three
sections—this Introduction for Trainers, Trainers’ Notes, and Participants’ Materials.
The Trainers' Notes include for each session an Overview for Trainers which presents
the session objectives, materials and equipment necded to lead the session, and the
agenda. The agenda describes the topics and activities and provides guidance on how to




lead the sessions. Content for each session is included in the readings, as described
below. ‘

The Participants’ Materials include for each session a Summary for Classroom Teams
which present the session objectives, materials needed by participants, and the agenda.
The agenda describes the topics and activities and what participants will be doing in the
sessions. Also included in this section are readings, handouts, and follov -up activities.
The Reading provides the content for the session. It is used by trainers during the
session and by participants as a professional resource. The Handouts describe learning
activities conducted during the session. The Follow-Up Activities are used by classroom
teams between sessions to apply and further develop skills and knowledge.

Implementing the Training Program

Ideally, the program’s Education Coordinator and Mental Health Specialist will work
together to lead the sessions, with other coordinators involved as appropriate. Your
program might want to utilize mental health providers in your community as trainers and
resources. Some suggested training approaches and issues to consider follow.

Training Approaches Issues to Consider
Education Coordinator & This approach takes advantage of each trainer’s expertise and
Mental Health Specialist skills. The Education Coordinator understands the program
{counselor, therapist, early and classroom practices. The Mental Health Specialist
intervention) serve as co- understands the effects of high levels of stress on children
facilitators of sessions. and families. Heor she can also support staff if they become

overwhelmed by the challenges of their jobs.

The Mental Health Specialist may need an orientation to the
program and classroom practices.

If the Education Coordinator supervises classroom teams,
she or he may need to emphasize that the training is being
provided to support staff, not to judge or evaluate them.

Education Coordinator works | This approach takes advantage of the Education Coordinator’s
with other coordinators and/or | knowledge and emphasizes Head Start’s *‘team” approach.
Head Start Director as co-
facilitators of sessions. The coordinators and/or the director should acknowledge
classroom team’s problem solving skills, but encourage them
to seek support from other components when needed.

Lead teacher facilitates This approach gives lead teachers responsibility and
sessions. Lead teachers could | encourages classroom teams to buiid on their own strengths.
take turns being trainer. Programs need to be sure that this extra responsibility does

not place a burden on lead teachers.

Programs may want to invite “guest’ trainers from the
community to provide new ideas and perspectives.
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Each two-hour session builds on the information and activities presented in the previous
one. We suggest scheduling them on a weekly basis. Depending on program needs, you
may want to cover the material more quickly, or you may want to take more time with
specific topics or activities.

Head Start programs have different needs. After reviewing the training guide, you may
want to adapt the sessions to address needs identified by you and the classroom teams, or
to reflect your own training style. For example, team; might want to focus on one or two
children as they participate in the eight sessions, and as they complete the follow-up
activities. This approach would give them in-depth knowledge of these children and their
families, how they are affected by multistressed environments, and appropriate ways for
Head Start to respond.

Making the Most of the Follow-Up Activities

The follow-up activities allow classroom teams to apply the skills and information gained
through each session as they work with children in their classrooms. When appropriate,
teams are asked to consult with other component staff as they complete the activities.
The activities are discussed at the beginning of the next session before new topics are
introduced. Trainers may want to expand the time devoted to discussing the follow-up
activities as these exercises reinforce and build upon the content and activities addressed
in the sessions.

Most of the follow-up activities ask classroom teams to focus on an individual child. It is
likely that much valuable information will be collected about individual children that can
be included in their individual files. In addition, it might be appropriate to use the
activity to identify and address the needs of all the children in the classroom.

Establishing Ongoing Support Groups

Support groups bring together people who are experiencing a similar stress to exchange
and process information. In the support groups formed at the end of Session 8, classroom
teams can meet to discuss individual children and to brainstorm strategies for creating the
kind of environments, routines, and interactions that will help children who are
experiencing high levels of stress. Support groups can help staff:

feel less isolated and part of a larger team;

reduce their stress levels by discussing problems encountered in their work;
learn and apply problem solving strategies; and

identify available resources within Head Start and the community.

Over time, as the support group continues meeting, leaders are likely to emerge within
the group. These individuals can assume greater leadership within the group and
facilitate sessions if the Education Coordinator or Mental Health Specialist is not
available.
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Providing Additional Training

There are many reasons why a child or family might be experiencing high levels of stress.
Depending on child, family, and staff needs, Head Start programs might want to address
more topics than are included in this training. For example, your program may want to
provide training on topics such as:

Supporting children with special needs;

The effects of community violence on children;
Preventing and responding to substance abuse;
Recognizing and reporting child abuse and neglect;
Developmentally appropriate practice;

The importance of play in an early childhood program,;
Communicating with parents;

Child development from birth to age five; or

Working with homeless children and families.

There are many excellent resources on the above topics. For more information, you can
review the list of resources included at the end of this introduction and/or contact your
Head Start technical assistance providers.

Adapting these Materials for Other Components

Although these materials were designed to support classroom teams in their work with
children who are highly stressed, Head Start programs may want to adapt them to provide
training for other components. In addition, much of the content is useful for home
visitors and other staff in home-based programs. These staff development materials can
supplement materials developed specifically for the home-based option.

viii
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.t ‘Session'l

'Responding to Stress

Overview for Trainers

Objectives

This session will enable participants to:

* Recognize the sources of stress that can affect adults.

» Understand physiological, physical, and psychological responses to stress.
* Handle stress in healthy rather than unhealthy ways.

* Describe how families are affected by multistressed environments.

* Plan ways to work as a team to assist children and families.

Materials and Equipment

* Flip chart, markers, and tape
* Reading
"~ 1: Responding to Stress
* Handouts
1-1: Responding to Children Under Stress—Session Overviews
1-2: Accepting Families
» Follow-Up Activities
1-1: Daily Log
1-2: Life in a Multistressed Environment

|

Agenda
I. Presentation of the Content and Format of the Sessions (10 minutes)

Use the Introduction for Trainers to present the content and format of the staff
development program.

* The purpose of the staff development program is to suggest practical
strategies for working with children and families who are living with
high levels of stress and to provide ongoing support for classroom teams.

+ Participant materials for each session include a reading, handout(s), and
follow-up activities. The reading summarizes the content of the session,
the handout(s) arc used for learning activities during the session, and
the follow-up activities are used by classroom teams to apply the
information and skills gained through the session as they work with
individual children and families.

[
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¢ The term classroom team refers to master teachers, teachers, assistants,
aides, classroom volunteers, and other adults who work directly with
children. Occasionally, the term teacher is used to designate any of the
above team members.

* Classroom teams will work together during the sessions and to complete
follow-up activities.

Distribute Handout 1-1: Responding to Children Under Stress: Session Overviews and
review the content and format of each session.

* The first seven sessions can help participants develop skills and
knowledge.

* Session 8 provides guidance on establishing an ongoing support group
for classroom teams (teachers, assistants, volunteers).

Answer questions and/or address participants’ concerns before beginning the discussion.
Il. Discussion Topics and Activities
A. Your Own Experiences With Stress (1 hour)

In this session participants will discuss stress: the kinds they experience, how they cope,
what they do to minimize sources of stress, and what happens when it gets out of control.
It is important for staff to recognize their own responses to stress and to learn how to
handle it effectively because their jobs (working with children and families) can be very
stressful. No matter how much they like their jobs, how well they do them, or how
rewarding they find the work, most of the “‘helping professions” (e.g., teaching, child
care, social work, nursing) can be very demanding.

Next lead a discussion on “What is stress?”” You can use the definition in the reading to
get the group started.

What are some sources of stress in your life outside of work?

As you lead a discussion on sources of stress in participants’ personal lives, remind them
that what is stressful for one person may not be for another. In addition, emphasize that
not all stress is negative. Many joyous occasions such as the birth of a child, a wedding,
or a graduation also are stressful. Feelings of stress can even give people the extra energy
they need to tackle a difficult job, handle a dangerous situation, or respond in an
emergency. ,

Record participants’ responses on the left side of a flip chart. For each one, ask whether
it was a challenge or a threat. You will use the right side later in this session.

What are some sources of stress that take place at work?

Before posing this question, explain that what one person finds stressful on the job may
not be stressful for another person. The reading includes examples of the types of
IesSponses you can expect.




Record participants’ responses on the left side of a flip chart. For each one, ask whether
it was a challenge or a threat. You will use the right side laier in this session.

What are some of the ways that adults respond to stress?

As you discuss the examples of ways adults respond to stress, explain that these are
normal responses to stress and generally are temporary. They do not render people
helpiess to cope with their stress, nor do they make them unable to cope with the rest of
their lives. They are presented here to help participants recognize how they may respond
to the stress in their own lives. However, when these responses continue over a long
period of time, the individual probably is not coping with the stress in a healthy way.

What are some things you do to handle stress?

As you review healthy and unhealthy ways to handle stress, be aware that many people
do respond to stress in “unhealthy’”” ways. Encourage participants to try the “‘healthy”
techniques because they are generally more effective and really do relieve tension.

What are some things you can do when stress becomes overwhelming?

Review the lists of sources of stress on and off the job recorded on a flip chart earlier in
this session. For each source of stress, ask participants for suggestions of healthy ways to
handle the stress. List these in the right column on the flip chart sheets.

Conclude this segment by acknowledging that the stress Head Start staff feel is very real
and can be frustrating. It is important to use healthy techniques to handle stress so that it
does not lead to burn-out.

B. Living in Multistressed Environments (45 minutes)

Lead a discussion on the sources of stress that are prevalent in contemporary society —
particularly for Head Start families who are already dealing with the effects of poverty.
Discuss how the societal sources of stress found in multistressed environments differ
from the kinds of stress discussed in the first part of this session.

What sources of long-term significant stress might be experienced by Head Start families?
The reading provides examples of long-term significant stress. Tailnr this discussion to
address the types of stress prevalent in the community served by your Head Start
program. Add to the list examples that are specific to your community.

What are some of the effects of living in a multistressed environment?

Note a few of these for participants. Tell them that they will focus on these effects in a
later session.




How can classroom teams respond?

Explain to participants that most of the sessions in this staff development program will
contribute to answering the question: How can classroom teams respond? To begin
addressing this important question, conduct the activity described in Handout 1-2:
Accepting Families.

The purpose of the activity is to help classroom teams acknowledge their feelings and
learn to accept families without passing judgment on behaviors, lifestyles, or
circumstances. The first page is a description of “Frankie,” a child who shows signs of
being affected by multiple sources of stress. The second page, “Laurie Jackson,”
expresses his mother’s feelings on her way to a parent-teacher conference. The third
page, “Ms. Reed,” expresses the teacher’s feelings as she waits for Ms. Jackson.

Each member of the classroom team will assume a different role. One will be Laurie
Jackson, one Ms. Reed, and one an observer. Ms. Jackson and Ms. Reed will conduct a
role play of the conference while the observer watches, listens, and takes notes. After the
role play, team members will share their reactions to the conference. Participants can
switch roles twice so that each person can have a turn playing the three roles.

After the teams have completed three role plays, lead a discussion on how to accept all
children and families. Ask questions such as the following:

» What are Frankie’s strengths? How can his mother and teacher work
together to build on them?

* What are Ms. Jackson’s strengths? How can she use them as the prime
educator of her child?

» What are Ms. Reed’s strengths? How can she use them to support Ms.
Jackson as the prime educator of her child? to help Frankie grow and
develop?

lil. Closing (5 minutes)

* Ask participants to share examples of the healthy ways they handle their
own stress and what they might do to reduce or eliminate sources of
stress in their lives.

» Distribute and review the Follow-Up Activities that are to be completed
before you meet again. They will be discussed at the beginning of the
next session.

» Agree on when and where you will meet for the next session. Give a
brief overview of the topics to be addressed.
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- Session2

Head Start’s Response

Overview for Trainers

Objectives
This session will enable participants to:

* State the roles and responsibilities of Head Start component staff.
* Explain and give examples of how Head Start components work together.
* Describe the ways in which classroom teams work together.

Materials and Equipment

* Flip chart, markers, and tape
* Head Start Program Performance Standards (one copy per participant)
* Final Rule on Head Start Services for Children with Disabilities (one
copy per participant)
¢ Handouts
2-1: How Our Head Start “Team” Works Together
2-2: Component Coordination Log (Part 1)
2-3: A Typical Day for Our Classroom Team
* Follow-Up Activities
2-1: Component Coordination Log (Part 2)
2-2: Component Classroom Visit

Agenda
l. Discussion of Session 1 Follow-Up Activities (10 minutes)
Use the discussion to reinforce the following:
* Coping with multiple sources of stress can overwhelm children and
families.
* Classroom teams can begin to help by accepting rather than judging
children and families.
* It is important to help families identify and build on their strengths.

Answer questions and/or address participants’ concerns before beginning the session.
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Il. Discussion Topics and Activities
A. The Head Start Team (45 minutes)

Provide individual copies of the Head Start Program Performance Standards and Final
Rule on Head Start Services for Children with Disabilities. These two documents serve
as the “Reading” for this session. In this discussion, emphasize that the Head Start
program is carried out by a team of staff, each responsible for a different component of
the program. While each component has specific areas of expertise, they work together
in a supportive manner. Individual staff members do not work in isolation. Classroom
teams provide support for each other; however, they also have many colleagues who can
work with them to help children and families receive the full benefits of Head Start.

Review the objectives for each component found in the Head Start Program
Performance Stundards (June, 1992),

Health (1304.3-1, p. 15)
Mental Health (1304.3-7, p. 33)
Nutrition (1304.3-9, p. 38)
Social Services (1304.4-1, p. 53)
Parent Involvement (1304.5-1, p. 56)
Education Services (1304.2-1, p. 4)

Review the requirements found in the Final Rule on Head Start Services for Children
with Disabilities (summarized on page | of the Information Memorandum) and the
information on how other components work with the Disabilities Component as described
in the following sections:

Disabilitics/Health Services coordination (1308.18, p. 5508)
Education Services (1308.19, p. 5508)

Nutrition Services (1308.20, p. 5509)

Parent Involveient (1308.21, p. 5509)

Next, divide participants into small groups for the activity described in Handout 2-1:
How Our Head Start “Team™ Works Together. The activity encourages classroom teams
to think about how your Head Start program works as a team. The handout includes
descriptions of eight situations in which a classroom team has noticed a child or parent’s
need that should be addressed using a team approach. (If you prefer, make up other
situations that would be more typical in your program.) Assign one or more situations to
cach small group. Each group will read the situation, then discuss how they would work
with other component staff to respond to the family’s needs. Ask each small group to
share their responses. Be sure to address the system your program uses for referrals and
follow-up among components.

B. Cross-Component Coordination (30 minutes)

This activity builds on the previous one by encouraging participants to focus on how the
components in your program work together each day to accomplish the goals of Head
Start. While the previous activity dealt with sample situations, in this one participants
think back over the past month about the times they worked with another component to
complete a task or to do something for a child or family. After recording several
cxamples on Handout 2-2: Component Coordination Log, they can discuss their “logs”
with their classroom tean.



Ask each team to share its examples of component coordination. Clarify any inaccuracies
or misunderstandings and answer questions about how the components in your program
work together to provide services for children and farnilies.

C. The Education Services Component (30 minutes)

Lead the group in a discussion of the roles and responsibilities of the following
individuals:

The Education Coordinator
Teachers

Assistants

Volunteers

You may want to provide copies of the job descriptions for the Education Services
Component.

Your discussion is likely to point out that there is a lot of overlap because team members
often share responsibilities. However, each team member has a unique role. Ask the
classroom teams to think of a typical day in their classrooms. They will use Handout 2 -
3: A Typical Day for Our Classroom Team to list the roles and responsibilities each
team member carried out during that typical day.

As participants share their responses, point out the ways staff support children and
families.

lil. Closing (5 minutes)

* Ask participants to think about realistic, appropriate ways that Head
Start can help children and families. What can Head Start to do to build

on families’ strengths and encourage greater social and economic self-
sufficiency?

* Distribute and review the Follow-Up Activities that are to be completed
before you meet again. They will be discussed at the beginning of the
next session.

* Agree on where and when you will meet for the next session. Give a
brief overview of the topics to be addressed.
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B “'Session3 .
| Charactenstlcs of Children Living

in Multistressed Enwronments ..

Overview for Trainers

Objectives
This session will enable participants to:

* Identify typical classroom behaviors that may indicate children are living in
multistressed environments.

* Help children develop self-esteem.
* Encourage children’s cognitive and physical development.

Materials

* Flip chart, markers, and tape
* Reading
3: Characteristics of Children Living in Multistressed Environments
* Handout
3: Getting to Know an Individual Child (Part 1)
* Follow-Up Activities
3-1: Encouraging a Child’s Development
3-2: Gerting to Know an Individual Child (Part 2)

Agenda
. Discussion of Session 2 Follow-Up Activities (10 minutes)
Use the discussion to reinforce the following:
* Head Start component staff can work together to successfully address
the needs of families affected by multiple sources of stress.

* Each component can make a unique contribution in working with
families.

* Classroom teams can make a big difference in a child’s life when they
work together to identify and respond positively to a child’s needs.

Answer questions and/or address participants’ concerns before beginning the discussion.
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Il. Discussion Topics and Activities

A. How Children Are Affected by Living in Multistressed Environments
(35 minutes)

As you lead a discussion on how children are affected by high levels of stress, encourage
participants to share their own thoughts and feelings about children’s home and
community environments. Some participants can particularly gain from an opportunity to
vent frustration and anger towards families experiencing stress. For some individuals it
may be a necessary step in learning to recognize the many stresses families face, and
learning to accept children and families.

As you review the examples of classroom behaviors that might be exhibited by children
living in multistressed environments, ask participants to share their own experiences
working with children who exhibit behaviors similar to the ones in the examples. The
examples of children’s behaviors and teachers’ responses are provided as “discussion
starters.” As you review the examples, you may think, “These sound like typical
preschool children, not children who are affected by stress.” It is true that typical
preschool children may behave in these ways at times, however, a highly stressed child

is likely to exhibit several of these behaviors, day after day, and for long periods of
time.

The examples show a teacher’s response within a classroom setting. The teacher would

also consult with other classroom team members and component coordinators to address
the child’s needs.

End this segment of the training by explaining that the behaviors described in the
examples might be due to a variety of stresses including: exposure to violence, child
abuse or neglect, homelessness, and so on. Children do not respond to stress in the same
ways that adults do. They may develop coping mechanisms that make it difficult to play
and make friends with other children. Regardless of the cause of the stress, what children
need most is a safe, supportive environment, including caring adults. They need many
opportunities to play because play helps them cope with stress and develop friendships.
Session 6 will discuss ways to help individual children cope with stress.

B. How Children Develop Self-Esteem (10 minutes)

Because self-esteem is important for sound development and learning, classroom teams
need to understand how children develop a sense of self. During this discussion
encourage participants to share examples from their own experiences of how children
develop self-esteem.

C. Helping Children Learn to Trust (10 minutes)

Explain that children begin developing trust when they learn to rely on an adult such as a
parent, caretaker, or teacher. Their feelings of trust grow as they develop friendships
with other children. A once withdrawn child may begin acting out as she begins to
develop trust. While staff may be frustrated and confused, the child is making progress.
A newly developed sense of trust allows her to test the rules and boundaries of the
classroom. Classroom teams need to continue supporting the child so she will learn that
adults will continue to care for her cven when she misbehaves.



D. Helping Children Develop Autonomy (10 minutes)

Ask participants to offer examples of how they help children develop and use self-help
skills and how they help children who need to relax and explore their interests and skills.

E. Helping Children Develop In Other Domains (10 minutes)

Ask participants to share examples of what they do to promote cognitive and physical
development.

F. Conducting Observations to Get to Know Individual Children
(30 minutes)

Begin this training segment by reviewing the purposes of observation and suggested
strategies for recording observation notes. (The amount of time you spend on this
segment will depend on the skill levels of participants.) The bibliography in the
Introduction for Trainers includes several resources on observing children’s
development.

Next, ask classroom teams to think of a child they would like to know more about.
Individual team members will use Handout 3: Getting to Know an Individual Child

(Part 1) to record what they already know about the child. (They will observe this child
to learn more about his or her development as a follow-up activity for this session.) After
reviewing this information ask classroom teams to discuss with each other what they have
recorded on the handout. Are their responses similar or very different? What can they
learn from each other about an individual child?

Explain that there are many more suggestions for meeting the needs of children who live
in multistressed environments during the rest of these sessions. Note that as children
grow and mature—gain self-esteem, use a variety of cognitive abilities, practice newly
acquired motor skills—they are challenged. This challenge creates stress—the kind of
stress that we normally think of as healthy. Children who live in multistressed
environments need help from classroom teams to learn ways to cope with stress. How to
provide this support will be discussed throughout these sessions.

lil. Closing (5 minutes)

* Ask participants to share something learned during this session that can
be used next week with children.

‘s Distribute and review Follow-Up Activities that are to be completed
before you meet again. They will be discussed at the beginning of the
next session.

¢ Agree on when and where you will meet for the next session. Give a
brief overview of the topics to be addressed.
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Sessmn 4

The Learmng Enwronment

Overview for Trainers

Objectives
This session will enable participants to:

* Create a supportive Head Start environment for children who might be
experiencing high levels of stress.

+ Adapt the environment to provide appropriate levels of interest and
challenge for all children.

Materials and Equipment

* Flip chart, markers, and tape
* Multicultural Principles for Head Start Programs
* Reading
4: The Learning Environment
* Handout
4: Adapting the Environment (Part 1)
* Follow-Up Activities
4-1: Adapting the Environment (Part 2)
4-2: Assessing the Environment
4-3: The Daily 5chedule

Agenda
i. Discussion of Session 3 Follow-Up Activities (10 minutes)
Use the discussion to reinforce the following:

* There are many different ways classroom teams can help children
develop trust and autonomy, and promote cognitive and physical
development.

* Development is a gradual process and it takes a long time for some
children to progress to the next stage.

* Classroom teams need to observe carefully to see children’s growing

sense of trust and autonomy, and their growing cognitive and physical
skills.

Answer questions and/or address participants’ concerns before beginning the discussion.
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Il. Discussion Topics and Activities
A. Supportive Head Start Environments (1 hour)

Lead a discussion on the characteristics of classroom environments that can help reduce
children’s stress. As you review each characteristic, ask participants to suggest ways they
could adapt their indoor and outdoor environments. Remind participants that
developmentally appropriate programs are individualized to respond to all children’s
skills, needs, and interests. In addition, developmentally appropriate programs adhere to
Head Start’s multicultural principles. The bulleted items in Reading 4: The Learning
Environment are suggestions that may work in your program.

B. Changing the Environment to Meet a Child’s Needs (45 minutes)

Handout 4: Adapting the Environment, is used for this activity. Ask classroom teams to
focus on one area of the environment—for example, blocks, outdoors, dramatic play,
library, sand and water—and list the toys, materials, and equipment located there.

Next, teams should focus on a child in the room who needs help to get positively
involved in this area. The child might be one who is withdrawn and seldom gets involved
with materials and activities. The child might have a short attention span, be very
disruptive, or be over-whelmed by the area. Teams will discuss what this child might
need to benefit from the area.

When teams have completed their plans, ask them to share their ideas with the other
participants. Discuss the importance of making changes gradually, over time, so that
children won’t be overwhelmed by too many changes at once.

lll. Closing (5 minutes)

* Ask participants to share something learned during this session that they
can, use next week with the children.

¢ Distribute and review the Follow-Up Activities that are to be completed
before your next meeting. They will be discussed at the beginning of the
next session.

* Agree on when and where you will meet for the next session. Give a
brief overview of the topics to be addressed.
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Sessmn 5

The Dally Schedule Routines, and Transmons

Overview for Trainers

Objectives
This session will enable participants to:

* Develop and follow a balanced schedule with consistent routines and
well-planned transitions.

* Adapt the daily schedule and transitions to meet the special needs of
children who are highly stressed.

Materials and Equipment

* Flip chart, markers, and tape
* Daily schedules on flip chart paper (Session 4 Follow-Up Activity)
» Reading
5: The Daily Schedule, Routines, and Transitions
¢ Handouts
5-1: Handling Routines and Transitions
5-2: Suggestions for Handling Routines and Transitions
* Follow-Up Activities
5-1: Adapting the Schedule
5-2: Adapting Routines and Transitions

Agenda
I. Discussion of Session 4 Follow-Up Activities (10 minutes)
As you discuss the Session 4 Follow-Up Activities, reinforce the following:
* With careful planning, the environment can address a wide range of
interests, skills, and needs.
¢ Changes in the environment should be made gradually so children won't
be confused or overwhelmed.

Answer questions and/or address participants’ concerns before beginning the discussion.




Il. Discussion Topics and Activities
A. Handling Disruptions in Our Lives (15 minutes)

Ask participants to think about a time during the past week when their schedules,
routines, or transitions were disrupted and write down what happened, how they felt, and
how they handled it. If needed, you can use the examples provided as prompters.

Draw three columns on a flip chart: What Happened?, How Did I Feel?, and How Did I
Handle 1t? Ask participants to volunteer to share their responses to these three questions.

Ask participants what they do to minimize the stress brought on by disruptions. Do they
make changes to avoid them in the future?

Next, ask participants to share examples from their work of how different children might
respond when their home or classroom schedules, routines, or transitions are disrupted. If
participants can’t think of any examples, you can use the questions in the reading to
stimulate discussion or make up some of your own.

Explain that disruptions to the daily schedule, routines, and transitions can be very
disturbing for children who live in multistressed environments because they tend to have
great needs for consistency and predictability in their lives. It is important to understand
these needs and anticipate and plan for the times when children may have difficulty
coping with changes in the day’s events.

B. The Daily Schedule (20 minutes)

Review the purpose of the daily schedule and the characteristics of a well-planned

schedule that supports children. You may want to write these characteristics on a flip
chart.

Spend a few minutes discussing why large group activities can be particularly stressful
for some children. Ask teams to describe what happens in their classrooms when
children are gathered in a large group. Encourage them to plan daily schedules that allow
children to be in small groups for most of the day.

Also, emphasize how important it is for children to have lots of time to play. For childr
with high levels of stress, play can be an important outlet and a way to try to make sense
of what is going on in their lives.

Ask classroom teams to share with the group their own daily schedules, as recorded on
flip chart paper. (This was a Session 4 Follow-Up Assignment.) Each team should
discuss the following:

* What takes place during the day.

* How the schedule includes the characteristics described above.

» How the schedule helps children develop a sense of security.

» What happens when they change the schedule to take advantage of
special events, “tcachable moments,” or emergencies.

e How they help children understand the order of daily events.

* How the schedule provides opportunities for using and developing skills.




C. Routines (20 minutes)

Summarize what children gain from participating in routines and why it is important to

handle them thoughtfully. You can use the following discussion questions or make up
your own:

* What are the daily routines in your own life?

* What are the daily routines in your classroom?

* Why is it important to perform routines in the same way each day?

* How can predictable, consistent routines help children who live in
multistressed environments?

Use brainstorming to come up with some suggestions that classroom teams can use to
help children during routines. Record these on a flip chart. You can use the suggestions
in the reading as prompters or add them to the list if they aren’t generated by participants.

D. Transitions (20 minutes)

Summarize why children who live in multistressed environments may need extra
attention during transitions from one activity to the next. You can use the following
discussion questions or make up your own;

* Why do you think children who live in multistressed environments
might find transitions difficult?

» How do children behave when they find a transition difficult?

* What feelings are they trying to express?

Use brainstorming to come up with some suggestions that classroom teams can use to
help children during transitions. Record these on a flip chart. You can use the
suggestions in the reading as prompters or add them to the list if they aren’t generated by
participants.

E. Handling Routines and Transitions (30 minutes)

Handout 5-1: Handling Routines and Transitions describes six situations in which
children have difficulty handling transitions. Divide the participants into small groups (3
or 6 per group, depending on how many participants are in attendance) and assign each
group 1 or 2 situations. Ask the small groups to read and discuss the situations and
develop strategies to help the children.

At the end of the discussion you can distribute Handout 5-2: Suggestions for Handling
Routines and Transitions which includes some suggested strategies. These may repeat
or be in addition to the strategies developed by the small groups. Discuss any new
suggestions and determine whether they could be used in your program.
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ili. Closing (5 minutes)

* Ask participants to share something they plan to do differently in their

classroom schedule, routine, or transitions, based on what they learned
in this session,

+ Distribute and review the Follow-Up Activities that are to be completed

before you meet again. They will be discussed at the beginning of the
.next session.

* Agree on when and where you will meet for the next session. Give a
brief overview of the topics to be addressed.

3
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- Session 6

Helpmg Chlldren Cope with Stress

QOverview for Trainers

Objectives

This session will enable participants to:

* Help children develop acceptable coping skills.

* Use positive guidance techniques to help children leam self-discipline.
* Analyze the reasons for children’s behavior.

* Develop strategies for handling children’s challenging behaviors.

Materials and Equipment

* Flip chart, markers, tape
* Reading
6: Helping Children Cope With Stress
* Handouts
6-1: Helping Orlando Learn to Cope
6-2: The Meaning Behind Children’s Behavior
6-3: Handling Challenging Behavzors
* Follow-Up Activity
6: Using Positive Guidance Techniques

Agenda

I. Discussion of Session 5 Follow-Up Activities (10 minutes)
Use the discussion to reinforce the following:
¢ Children who live in multistressed environments have a great need for
consistency and predictability.
* Careful planning of the schedule, routines, and transitions can reassure
children and help them learn to trust.
Answer questions and/or address participants’ concerns before beginning the discussion.

Il. Discussion Topics and Activities
A. Helping Individual Children Cope with Stress (30 minutes)
Use a flip chart to record examples of the kinds of stress all children have to cope with

and the kinds of stress that affect children who live in multistressed cnvironments. Refer
back to your earlicr discussions of this topic in Session 3. Discuss the following:

(o
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* How do the children in your classroom cope with different kinds of stress?
* How can you help children learn to cope?
* What can you do to help children learn “acceptable” coping mechanisms?

Next, review the important principles related to helping children learn to cope included in
the reading (page 2-3) and record them on the flip chart. Then ask classroom teams to
work together to come up with examples from their own classrooms of when they applied
these principles. Ask classroom teams to share their examples.

Distribute Handout 6-1: Helping Orlando Learn to Cope. Ask participants to work in
pairs to read and discuss this example of how a teacher helped a child learn to use
appropriate coping skills. With the full group discuss the following:

* How do teachers know when to relax the rules to help a child cope?
* What goals did the teachers have for Orlando?
* What might happen if teachers don’t help children like Orlando?

Review the information in the reading about how teachers model coping skills. As you
discuss each example, ask the group for examples of modeling this coping skill.

B. The Reasons for Children’s Behavior (20 minutes)

In this activity, classroom teams will work together to analyze what children might be
trying to communicate through their behavior. First, teams will read the vignette on
Handout 6-2: The Meaning Behind Children’s Behavior, and answer the questions that
follow. Next, they will describe a behavior of a child in their class and analyze possible
reasons for this child’s behavior.

Ask participants to share what they think are the reasons for Janine’s behavior. Reasons
might include the following:

“I don’t know how to use a pitcher.”

“I am afraid that I will get in trouble for spilling the milk.”

“I need to comfort myself, because I am scared.”

“I hope you will hear my crying and help me feel better.”

“I’ve had a really hard day. Spilling my milk pushed me over the edge.”

Discuss what participants might do to help Janine cope with the situation. Ask
participants to share their examples of children’s behavior and what children may be
trying to communicate.

C. Using Positive Guidance to Promote Self-Discipline (30 minutes)

In this discussion, emphasize that effective discipline helps children develop self-
discipline, is individualized, and is based on realistic expectations for children’s behavior.

As you review the positive guidance techniques described in the reading, ask participants

to provide examples of when they used the technique or a similar one and how a child
responded. Encourage participaats to share their own ideas for positive guidance.
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D. Handling Challenging Behaviors (25 minutes)

After leading a discussion on ways to handle challenging behaviors, ask participants to
work in four small groups to discuss challenging behaviors and to generate strategies for
addressing them. Participants might discuss:

* What makKes these behaviors “challenging?’

* How can teachers individualize effective strategies?

* How can teachers preserve children’s self-esteem while dealing with the
challenging behavior?

* How can teachers help children learn positive ways to cope with stress?

Ask each group to share their strategies. You can use the information in the reading to
summarize these discussions.

lll. Closing (5 minutes)

* Ask participants to share an example of something they learned in this
session that they can use to help a child learn to cope.

* Distribute and review the Follow-Up Activities that are to be completed

before you meet again. They will be discussed at the beginning of the
next session.

* Agree on when and where you will meet for the next session. Give a
brief overview of the topics to be addressed.
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' Session7 . v

| '_ Supporting Parents .

|

Overview for Trainers

Objectives
This session will enable participants to:

* Describe how parents are involved in the Head Start program.
* Implement strategies for supporting parents.
* Accept children and families without passing judgment.

Materials and Equipment

* Flip chart, markers, and tape
* Reading
7: Supporting Parents
« Handouts
7-1: Effective Parent Education Techniques
7-2: Accepting Families
* Follow Up Activity
7: Maintaining Strong Partnerships

Agenda

I. Discussion of Session 6 Follow-Up Activities (10 minutes)
As you discuss the Session 6 Follow-Up Activities, reinforce the following:
* The behaviors children use to cope are signs of their stress.
* Classroom teams may not be able to address the sources of children’s
stress but they can help them learn acceptable ways to cope.
* Using positive guidance will help children develop self-discipline, which
allows children to have a sense of control over their lives.

Answer questions and/or address participants’ concerns before beginning the discussion.
11. Discussion Topics and Activities
A. The Role of Parents in Head Start (15 minutes)

As you review the role of parents, provide several examples of how the Health, Social
Services, and Parent Involvement Components in your program support parents.
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Explain that the Education Services Component’s role in supporting parents is defined in
the Head Start Program Performance Standards in three of the Education services

objectives. As your review the objectives ask participants for examples of what they do
to meet each one.

B. How the Education Services Component Can Support Parents
(15 minutes)

As you review the suggestions in the reading, ask participants for examples of what they
do to support parents. Remind participants that some of these suggestions can be
implemented by the Education Services Component alone. Others can be accomplished
in conjunction with other components.

C. Effective Parent Education Techniques (30 minutes)

Handout 7-1: Effective Parent Education Techniques includes several “stories” based on
the experiences of a Head Start teacher. Ask participants to read each one and discuss
their reactions with their classroom teams. The second part of the activity asks
participants to write their own “stories” and prepare to share them with the full group.

Reconvene the group and ask classroom teams to share their own “stories” about
effective parent education techniques. Next, ask the group to identify what these

techniques have in common. Generate a list of “Principles of Effective Parent Education
Techniques.”

D. Acknowledging Your Feelings (20 minutes)

Begin by discussing the difficulties that can arise when classroom teams become
overwhelmed and have trouble accepting families. Next, explain that the purpose of this
activity is to help participants identity negative or judgmental feelings they may have
about children and families. '

Use a piece of flip chart paper to label the left side of one wall as the area representing
“totally agree.” Label the right side as “totally disagree.” Ask participants to imagine a
line drawn on the floor between these two signs. Tell them that the left end of the line
represents their total disagreement with a statement. The right end represents their total
agreement with a statement. The line forms a continuum of disagreement and agreement.
Ask participants to stand on a place on the line that represents their feelings about each of
the following statements. After participants place themselves on the continuum, ask a
few volunteers to share the reasons for their responses.

» Families who are homeless are victims of hard times.
(““Ask, Why did you respond as you did?”)

* Substance abusers have a physical addiction and need treatment.
(“Ask, Why did you respond as you did?’)

+ Teenage parents should care for their own children. They should not
expect the child’s grandparents to take over.
(“*Ask, Why did you respond as you did?”)




E. Accepting Families (25 minutes)

Ideally this activity will be conducted by the Mental Health Specialist, who may want to
adapt it to reflect the program’s needs and characteristics. On a national level, 35 percent
of Head Start staff are former Head Start parents. In some program-, many staff live in
the same community as Head Start families. These characteristics can lead staff to be
very empathetic towards families. On the other hand, staff may have strong feelings
about what they think Head Start parents should do. It can be helpful to explore these
feelings.

Handout 7-2: Accepting Families is used for this activity. Ask participants to think of a
child and family whom they find difficult to accept. Tell them to write down all of their
negative feelings toward this family. For example, “He only wants to do what he wants
to do.” “She ran out of money before the end of the month, again, so her daughter comes
to Head Start hungry.” Assure the group that nobody will see their papers and after they
are finished they can throw them away.

Now, ask participants to think of the same child and family and make a list of their
strengths. For example, “He really enjoys the block area,” or “She comes to all the parent
workshops.” Some people may find this to be a difficult task, so offer lots of support and
encouragement. The lists don’t need to be long—two or three items are sufficient. You
might want to ask staff to think of their own strengths and how they can be applied to
working with this child and family.

Finally. participants should plan ways to use the strengths as they work with the child and
family. Ask for volunteers to share their plans. If there are no volunteers continue with
the agenda. Participants may not want to share their feelings openly.

Explain to participants that this exercise is a first step in learning to accept children and
families. It can take a long time to learn to accept rather than to judge.

lil. Closing (5 minutes)
* Ask participants to share something they plan to do to support parents.
* Distribute and review the Follow-Up Activity that is to be completed
before you meet again. It will be discussed at the beginning of the next

session.

* Remind participants of when and where you will meet for the next
session. Give a brief overview of the topics to be addressed.
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Sessmn 8

An Approach to Problem Si/)Lvmg

Overview for Trainers

Objectives
This session will enable pasticipants to:

* Use problem solving techniques to develop strategies for helping
individual children.

* Establish ongoing support groups.
Materials and Equipment

» Flip chart, markers, and tape
* Reading

8: An Approach to Problem Solving
» Handouts

8-1: Problem Solving Format

8-2: Support Groups

Agenda

l. Discussion of Session 7 Follow Up Activities (10 minutes)
Use the discussion to reinforce the following:

* Maintaining strong partnerships between parents and staff benefits
everyone, especially the children.

* The Education Services Component can support parents so that they will
feel like competent, independent adults.

Answer questions and/or address participants’ concerns before beginning the discussion.

Il. Discussion Topics and Activities

A. Using Problem Solving to Identify and Address Children’s Needs
(1 hour)

Reading 8: An Approach to Problem Solving shows how a classroom team examitied the
reasons for a child’s behavior and developed strategies for helping the child. The
example introduces the steps in problem solving. Participants can use the reading to
follow along during the discussion. Be sure to point out that some families are so
stressed that they cannot deal with the questions posed by well-intentioned program staff.
Talk about how to proceed in these situations. Also distribute Handout 8-1: Problem
Solving Format, which is a blank form participants can use in the future.

e
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B. Establishing an Ongoing Support Group (50 minutes)

Use Handout 8-2: Support Groups and the questions below to discuss whether to
continue meeting as an ongoing support group, facilitated by the Education Coordinator
and/or the Mental Health Specialist (or other component coordinator as appropriate in
your program). Emphasize that the facilitator’s role would be to guide the discussions
and contribute ideas based on classroom observations. Participants would serve as
resources to each other.

* Were the probiem solving strategies presented in this session useful?

* Would you like to continue meeting as a support group to brainstorm
other problems or discuss individual children’s behaviors and needs?

* What format would you suggest for future meetings? Meetings could
focus on a - pecific topic, the needs of individual children, or be open-
ended.

If you decide to continue meeting you will need to agree on when, for how long, how
frequently, and where. At your first meeting, you can review the ground rules and
logistics.

If you decide not to continue meeting, congratulate the classroom teams for their hard
work in these sessions and let them know that you will continue to be available as a
resource. {You might want 